


Positive Behaviour	& Well Being  Support Strategies





Diversionary activities: When pupil shows signs of restlessness that may escalate into disruptive behaviours, intervene early and provide them with agreed activities to distract them e.g. word puzzles, number games, sorting activities, drawing/colouring in.


Give a whole-class reminder followed by a private reminder.


Movement break: Plan and agree legitimate opportunities for movement with pupil, e.g. exercise, going for a walk, delivering a message.


Teach pupil to use the traffic light model to evaluate understanding of targets and success criteria, i.e. 	Green – I understand
							Amber – I’m unsure
							Red – I need help.


Random selection technique for answering questions: Write all pupils names on cards/lolly-pop sticks/use interactive board, choose names at random to answer questions – reduces opportunities for shouting out/ignoring hands up rule.


‘Bubble time’: Planned, uninterrupted time 1:1 with a ‘significant adult’ during which the pupil’s emotional development can be supported according to their needs, e.g. time can be used to teach calming activities/exercises, recognise/manage emotions, set and review targets/goals etc.


Private reprimands: When it is necessary for a pupil to receive a reprimand for their behavior ensure it is given privately to avoid public humiliation.


Ad-hoc review sessions: Can be done on post-it notes.  Encourage pupil to think about:		What went well?  
What didn’t go so well?  
What would help?


‘Safe place’: Provide an arranged, supervised, safe, quiet and private area away from other pupils, e.g. calm place, tent, beanbag, or a listening centre.


Allow pupil take-up-time (TUT) to process and follow instructions.


When pupil does not comply with a request/instruction, repeat calmly using ‘Broken Record’ technique to avoid being drawn into an argument.  


Teach non-verbal cues: Pair verbal reminders with a non-verbal cue, e.g. a hand signal. Once the pupil is familiar with them the non-verbal cues can be used on their own to limit interruptions during class.


Teach the pupil to use the S.T.A.R. technique:
Stop 
Think 
Act 
Review
*Can be used as a Post-Incident Learning strategy.


Catch the pupil being good: Acknowledge, approve and affirm.  “Thank you for putting your hand up, well done, you’ve met your target”. 


Teach positive scripts (to replace negative self-talk) e.g. ‘I can…’ statements.

Check the pupil’s understanding of the instructions that have been given to the whole class:
· Quietly ask the pupil to repeat the instructions in sequence
· Offer clarification, if necessary
· Prompt pupil to begin by asking ‘What are you going to do first?’


Teach the pupil to use the Stop, Think, Make a Change technique.
*Can be used as a Post-Incident Learning strategy.


When trying to eliminate undesirable behaviours, e.g. table tapping, identify, define and teach replacement behaviours that have been agreed with pupil e.g. use of a ‘fiddle’ object.


Restorative questioning: In a 1:1 debriefing session use the 5 restorative questions to help the pupil understand the connection between their choices, the consequences that followed and how the situation can be put right.
1. What happened?
2. What were you thinking and what have you thought about since?
3. Who has been affected by what happened?
4. How?
5. What do you think needs to be done to make things as right as possible?
*Can be used as a Post-Incident Learning strategy.


Use positive correction: Give an instruction the pupil can follow, say what you want to see.
E.g. 	“Walk, thank you” rather than “Stop running!”
“Hands up please” rather than “Don’t shout out!”


Offer positive feedback: Encourage pupil to repeat desired behaviour by pairing praise with a description of the desirable behaviour, e.g. “Well done, thank you for putting your hand up”.

Use the language of choice to help the pupil take responsibility for their behaviour: 
“(Pupil name) either put your comic on my desk or in your bag, which are you going to choose?

Give your preferred option last, walk away and give take-up-time (TUT).  

If the pupil complies offer praise and say “(Pupil name), thank you for making a good choice and putting your comic in your bag’.  

If not, remind pupil of the consequences “(Pupil name), if you choose not to put the comic away you will be choosing to stay behind during break”.

Use positive expectation, close expecting compliance, “Comic in the bag now, thank you (pupil name)”.


Use positive scripts:  “I want you to succeed”, “I won’t give up on you”, “You can do it”, “You can make a good choice”.


Use a rule reminder, e.g. “Remember our rule for answering questions is hands up, I expect you to do that now, thank you”.


Involve pupil in target setting: Discuss and agree targets with pupil.  Ensure these are ‘Tiny, Achievable, Tickable Targets’.  Involve pupil in assessing their progress and use an agreed monitoring system, e.g. 4 = Target fully met, 3 = target mostly met, 2 = target met occasionally, 1 = target hardly ever/never met.
Use a seating plan.  Place pupil beside an agreed good role model in the class, or ideally between two good role models.


Celebrate success to motive pupil and promote repetition of desired behaviour.  When a target has been met, allow pupil to choose an individual acknowledgement, e.g. sticker, stamp, an IOU 1 minute card, a token (for e.g. computer time), a “Go on, ask me why I got this” badge.

Teach relaxation exercises.
E.g. Ask pupil to: Clench their fists tightly together and count slowly back from 5, 4, 3, 2, 1, while at the same time slowly uncurling their fingers.  When both hands are open loosely the pupils’ adrenaline surge will have reduced.


Use ‘I’ statements, e.g. “I expect you to return to your seat now, thank you”, “I expect you to have completed Q. 1-5 by 10.10 am”, “I will be asking you to share your answers with your partner”.


Distract and refocus by:
a) Asking a direct question, e.g. “How can I help?” or “What should you be doing?”
b) Using the pupils’ name, making direct eye contact and giving a non-verbal cue.


If necessary, plan and agree a private signal between you and the pupil that will allow them to go to an agreed quiet area for space to calm down, e.g. a card to show, a red pencil to set on the teachers’ desk.


Set a sand/egg timer/stopwatch to give the responsibility back to the pupil, promote independence and encourage self-management skills.


Use a task chunker to break tasks down into manageable chunks with breaks in between if necessary.


Proximal praise: When pupil is off-task, look for others who are on task, publicly praise these pupils.  Check if this has encouraged pupil back on task, if so notice, describe and affirm.


Redirection to a quiet area for thinking time.
Ensure work is appropriately differentiated, i.e. task is matched to ability.


Give short clear instructions (K.I.S.S. Keep It Short and Simple), e.g. “Put you work on my desk now, thank you (pupil name)”, “Turn around and look at me (pupil name) thank you”.


Teach and model good listening skills, use visuals/non-verbal cues to support.


Kinesthetic activities at intervals, i.e. motor activities followed by written/seated activities.


Use visuals for listening/acceptable noise levels, e.g. red circle/green circle or countryside/city.


Use gain attention routines E.g. for younger pupils, music along with motor activity such as hands on heads, touch shoulders, touch toes.  For older pupils, hand up no noise.


Tactical ignoring: Ignore low-level inappropriate behavior providing it is not causing harm to the child or others.


Operate in-and-out support to promote self-management, i.e. when pupil is behaving appropriately supervision can be from a (visible) distance, if behavior becomes inappropriate supervision quickly returns to being in close proximity.


Use person-neutral phrases, .e.g. “Hitting is not ok” or “The pushing must stop”.
Limited choice: Pupil is offered the opportunity to choose from 2/3 activities.  Can be used to encourage compliance, to aid focus and concentration.  Particularly useful for pupils who feel the need to be in control.


First…then…: First we do this (task), then we do that.  Visuals can be used to reinforce.  The ‘then’ should be a preferred task/activity.  Sometimes it can be helpful to ask the pupil if they would like to do the preferred task/activity and when they respond yes simply say that’s great but first we need to…  This way the pupil knows the preferred task/activity is on offer, they just have to co-operate with a request first.  It is best to avoid saying “If you do this…”, simply stick to “First...then...” using a matter of fact, positive tone.  If necessary repeat without entering into bargaining or discussion.


Visual timetable/taskboard: Sequenced visual reminders of the tasks that are to be completed.  Post-it notes or laminated cards can be used, it can be therapeutic for pupil to move/sort/put these away when each activity has been completed.  
*Remember to give warnings for transitions.


Where?  What? Ask only two questions.  First in a calm, non-accusing tone ask “Where should you be? There is only one correct answer – where they were told to be, do not accept any other answer, indicate that the pupil is to return to their seat.  Then say “What should you be doing?” again, there is only one correct answer – what they were asked to do.  Avoid getting caught up in irrelevant facts and never ask “Why are you out of your seat?!


Rehearse scripts:  Help the pupil to PLAN a response to specific situations.  Also PLAN what you will do in response to specific situations.


Direction, redirection
Direction:  Tell the pupil what to do say thank you in advance and walk off.
Redirection:  Repeat the direction (without being sidetracked), use thanks and give take up time.  Avoid standing over the pupil in a confrontational way.


Teach assertiveness as a skill, e.g. “I don’t like it when…”
Model good listening, good manners, turn-taking and sharing. 


Teach turn-taking explicitly by teaching and explaining ‘sharing words’ and rules with lots of repetition.  


Use role-play: With younger pupils use stories and puppets, with older pupils give scenarios.  Encourage pupils to problem solve, offer solutions and explore potential consequences.


Encourage reparation, a chance to ‘fix it’ and make amends.  Ensure that the pupil(s) and adult(s) who were involved ‘move on’ and there is an opportunity for a ‘fresh start’.


Use conflict resolution approaches, i.e. develop an awareness of feelings and emotions and look for compromises that are acceptable to all involved.


Provide praise through unexpected treats, e.g. “You have worked so well this morning, we are going to play a game for five minutes as a treat”.  NB.  This is known as ‘intermittent’ reinforcement and is the most powerful form of reinforcement.


Notes: 
